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Welcome

Welcome to the Doctor of Practical Theology programme, managed by the School
of Arts, Histories and Cultures at the University of Manchester. These Notes for
Students should be read in conjunction with the Faculty of Humanities
Postgraduate Research Student Handbook 2008-09, which offers general
information for all postgraduate students. These Notes offer specific specialist
information for participants on the Doctor of Practical Theology programme.

In enrolling for this course, you have joined an exciting new initiative in Practical
Theology and Pastoral Studies in the UK, which brings together a number of
major universities in a new collaboration. A professional doctorate in Practical
Theology (PrD) at Anglia Ruskin University was launched at the same time as
- AT AEAOOA 08 (andBnSépiabAri 2008 we welcomed the first cohort
from the University of Birmingham. Students and staff from all institutions come
together at the October residential and summer school to share resources,
deliver joint research training and invite visiting scholars to work with us.

The Doctor of Practical Theology is a practice-AAOAA OAOAAOAE AACOAA
AROOCET T Al AT AOT Qihaath th @ vaheEy lofAphofeshidnal mdyarO E

voluntary contexts. It is particularly designed to be taken on a part-time basis.

Participants will be encouraged to use their professional, voluntary or mini-

sterial practice as the foundation of a structured process of research in practical

theology.

The Professional Doctorate in Practical Theology has been designed to enable
you to increase your professional capabilities and to make positive contributions
to your organisation and practice through your studies.

These Notes explain how the programme will operate, and how the academic
and administrative aspects of the programme link together. Since the
programme is in its earliest stages of development, some elements of the
material presented here may be adapted or augmented over the academic year,
in the form of supplementary and additional pages to this file. We would also
encourage you to consult our new blog as a dedicated intranet space for
participants on the DPT over the forthcoming year.

Further information and clarification on any aspect of the Doctor of Practical
Theology programme is available at any time from the Programme Director.

Professor Elaine Graham
Programme Director

» Click here to email Elaine Graham
elaine.graham@manchester.ac.uk
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|.1 Key Contacts

I.1.1 Religions and Theology Contacts

Programme Director for the Doctorate in Practical Theology
Professor Elaine Graham, Room WG9, Samuel Alexander Building
Tel. 0161 275 3601

» Click here to email Elaine Graham
elaine.graham@manchester.ac.uk

Associate Programme Director
Dr. Chris Baker
Tel. 0161 249 2502

» Click here to email Chris Baker
temple@wtf.org.uk

Programme Tutor
Dr. Harriet Mowat
Tel. Mowat Research on 01224 639754

» Click here to email Harriet Mowat
harriet. mowat@mowatresearch.co.uk

1.1.2 School of Arts, Histories and Cultures Contacts

Director of Postgraduate Education
Dr. Peter Knight
Tel. 0161 275 3061

» (Click here to email Peter Knight
peter.knight@manchester.ac.uk

Postgraduate Research Officer
Joanne Marsh, Room A15, Samuel Alexander Building
Tel. 0161 275 3106

» Click here to email Joanne Marsh
joanne.marsh@manchester.ac.uk

Postgraduate Admissions Officer
Claire Bharath

Postgraduate Admissions Administrator
Room 2.17, Mansfield Cooper Building
Tel. 0161 306 1259

» Click here to email Claire Bharath
claire.bharath@manchester.ac.uk
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1.2 About the University of Manchester

In joining the Doctor of Practical Theology programme, you are becoming a
member of one of the largest and most prestigious higher education institutions
in the UK, if not internationally. The subjectzarea in which you will be based,
Religions and Theology, is one of the leading centres of excellence for the study
of religion, and especially in Practical Theology.

The current university was inaugurated in 2004, out of a merger between two
historic institutions: The Victoria University of Manchester and UMIST (the
University of Manchester Institute of Science and Technology).

Manchester has a long tradition of excellence in Higher Education. UMIST can
trace its roots back to 1824 and the formation of the Manchester Mechanics'
Institute, whilst The Victoria University of Manchester was founded as Owens
College in 1851.

The University's history is closely linked to Manchester's emergence as the
world's first industrial city. Manchester entrepreneurs and industrialists estab-
lished the Mechanics' Institute to ensure their workers could learn the basic
principles of science. At a time when entry into the ancient universities was
depenAAT O 11 ADPDPI EAAT OOG6 | Al AAOOEED 1T £ OEA %
Manchester textile merchant, bequeathed £96,942 in 1846 for the purpose of
founding a college for the education of males on nonzdenominational, nonz
confessional lines. Owens College was established and granted a Royal Charter in
1880 to become England's first civic university, The Victoria University of Man-
chester. By 1905 the two institutions were a large and active force in the area
with the Mechanics' Institute, the forerunner of the modern UMIST, forming a
Faculty of Technology and working alongside The Victoria University of
Manchester. Although UMIST achieved independent university status in 1955,
the two universities continued to work together, true to the vision of their
pioneering industrialist founders, until they merged in October 2004.

Currently, there are nearly 35,000 students enrolled at the University: over
25,000 undergraduates, 6,000 taught postgraduates and 3,000 research
students. The University of Manchester receives 63,000 undergraduate
applications per annum, which makes us the most popular university in the
country. The University, like Manchester itself, is a multicultural environment
and home to around 7,400 international students from 180 countries.

The University is one of the largest employers in the Northzwest, totalling some
10,000 members of staff, including more than 4,500 academic and research staff.
The University of Manchester is a wonderful place to learn. It possesses excellent
libraries, archives and museums, including the John Rylands University Library,
with its unique Special Collections housed in the refurbished Deansgate building,
the Race Relations Archive, the Manchester Museum and the Whitworth Art
Gallery.
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I.3 Subject Area, School and Faculty Structures

1.3.1 Religions and Theology

Religions and Theology at Manchester is one of the oldest and most prestigious
departments of its kind in the United Kingdom. In the two most recent national
Research Assessment Exercises it was given the top rating of 5* which indicates
international excellence in all areas of its research. It provides supervised
research leading to the degrees of MPhil and PhD ? and now DPT. With some 20
fullztime and 12 partztime and honorary members of the academic staff, it is
able to offer students an intellectually stimulating and diverse educational
environment for postgraduate study.

1.3.2 School of Arts, Histories and Cultures

In October 2004, with the creation of the new University, Religions and Theology
became part of a new School structure. The School of Arts, Histories and Cul-
tures comprises eight subject disciplines:

Archaeology

Art History & Visual Studies
Classics & Ancient History
Drama

English & American Studies
History

Music

Religions & Theology

=4 =4 =8 -4 -5 -8 _9_2

The School is home to some 3,000 students, about 2,600 of whom are undergrad-
uates, and around 150 academic staff. The core of the new School's interests is
the field of human cultures, beliefs and institutions. Its work embraces the
material, visual, creative and performative dimensions of culture and is informed
by a variety of theoretical perspectives and intellectual disciplines.

In the 2001 Research Assessment Exercise two of our disciplines (Music and Rel-
igions & Theology) gained the top rating of 5* (and won the coveted 6*) and the
others all obtained an outstanding result of 5. We are committed to ensuring that
this research excellence informs our teaching and research supervision. We offer
more than thirtyzthree undergraduate programmes and twentyzfive
postgraduate taught programmes.

Areas in which the new School has strong interests include the cultural and his-
torical study of war and politics, popular culture, collective and personal mem-
ory, sexuality and gender, and belief systems. A common interest in historicallyz



and spatiallyzcontextualised cultural problems, and a keen engagement with
cultural theory, link these areas of knowledge.

SAHC, in turn, is one of the eight constituent Schools and two Centres of the
Faculty of Humanities, which comprises:

Arts, Histories and Cultures
Centre for Continuing Education
Combined Studies Centre
Education

Environment & Development
Informatics

Languages, Linguistics & Cultures
Law

Manchester Business School
Social Sciences

=4 =48 -4_-9_-9_42_-42_4_-2

|
.4 Partner Institutions

The Manchester Doctor of Practical Theology programme is part of a national
network of centres of excellence in Practical Theology within the United
Kingdom. This unique collaboration means that candidates registered at any of
the participating universities can benefit from facilities and resources on a
national basis, such as the annual Summer School every July. Currently,
Manchester is part of a national consortium with Anglia Ruskin University and
the University of Birmingham, both of whom offer similar professional
doctorates in practical theology.

1.4.1 Anglia Ruskin University

Ms Zoe Bennett, Director of Postgraduate Studies, Cambridge Theological
Federation and Anglia Ruskin University

G #1 EAE EAOA A1 O (1T OA ET A OI AGETT AAT OO '1Cl EA
Programme
http://www.anglia.ac.uk/ruskin/en/home/prospectus/postgrad2007pt/res_theology.html

o

Click here for more information from Cambridge Theology Federation
http://www.theofed.cam.ac.uk/professionaldoctorate.html

1.4.2 University of Birmingham

Professor Stephen Pattison, Professor of Religion, Ethics and Practice

G Click here for more information about Professor Stephen Pattison
http://www.theology.bham.ac.uk/staff/pattison.htm



http://www.anglia.ac.uk/ruskin/en/home/prospectus/postgrad2007pt/res_theology.html
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http://www.theofed.cam.ac.uk/professionaldoctorate.html
http://www.theology.bham.ac.uk/staff/pattison.htm

G Click here for more information about Birmingham DPT programme

http://www.theology.bham.ac.uk/postgrad/practical/index.htm
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I.5 Partner Organizations

At Manchester, we also benefit from collaboration between Religions and
Theology, based on the Oxford Road campus, and a number of theological
colleges in the region whose qualifications are validated by the University of
Manchester. Members of the academic staff from all these institutions will be
members of the supervisory and tutorial teams for Doctor of Practical Theology
candidates. Their facilities, including libraries and archives, will also be available
to DPT participants by arrangement.

I.5.1 Partnership for Theological Education in Manchester

Luther King House, Brighton Grove, Rusholme, Manchester M14 5JR

G Click here to visit PTEM's website
http: //www.ptem.org.uk/

1.5.2 Cliff College

Cliff College, Calver, Hope Valley S32 3XG

G#l EAE EAOCA Oi OEOEO #I1E£AZ #111ACA80 xAAOE

http: //www.cliffcollege.org

1.5.3 Nazarene Theological College

Dene Road, Didsbury, Manchester M20 2GU

G Click here to visit Nazarene Theological College's website
http://www.nazarene.ac.uk

» C(Click here to email Revd. Dr. David McCulloch, Principal

dmcculloch@nazarene.ac.uk
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What is the difference between the Doctor of Practical Theology,aOBD O1 £ZAOOCET 1T Al
docOT O A & d the more conventional qualification of Doctor of Philosophy

(PhD)? The main differences lie in the nature of the research conducted, the form

of assessment, and the type of candidate for whom each programme is designed.

The Doctor of Practical Theology is a practicezbased research degree aimed at
participants in a variety of professional and/or voluntary contexts:

1 Public sector professions, such as health care, education, social services;

1 Those working in the caring professions, such as psychotherapy and
counselling, social work and community development;

1 Ministers of religion, in parish, congregational or chaplaincy settings;

Those working for charities, nonzgovernmental organizations or in
cultural industries or the arts;

1 Those in industry or business wishing to deepen their understanding of
the ethical and theological dimensions of their professional and/or
voluntary practice.

Participants are encouraged to use their professional, voluntary or ministerial
practice as the foundation of a structured process of research in practical
theology.

It is structured around the needs of partztime candidates, who are supported
throughout by a regular series of supervisions, seminars and workshops.

The DPT is assessed by means of a portfolio of work, including a literature re-
view, research proposal, publishable articles and dissertation.

The DPT is quite different from a traditional British Ph.D. in the arts and humani-

ties, which is normally undertaken by a solo, deskzbased researcher working

towards the submission of a single dissertation. The DPT also differs from other

practicezbased programmes, such as the Doctor of Ministry (D.Min.), which tend

tit 1T AAT OEAI OA1 6GAO 11 A OAOCEO I AOGOGAOBO A
courses plus short dissertation.!

Instead, the creation of the DPT should be seen in the context of the emergence

of a new breed of sozA Al 1 AAA OGEFEQTT Al AT AOIThede O&©8 ET  OF
grown in popularity over the past fifteen years and reflect the need for struc-

tured forms of professional development in many areas of the public, private and

voluntary sector, and for universities to meet the continuing professional devel-

opment needs of a more diverse, and often workzbased, constituency.

t T A "ATTAOGO ATl Ahe®rbfdsdiohaRDoctoeatk i Arictical Theology: Devel-

oping the Researching ProEA OOET 1 Al  ET  QJOuknalOAAul Theolodichll 1 T CUO
EducationVolume 5.1, 2008, 33-51.
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Unlike traditional doctoral research, professional doctorates take considerable
account of the practicezbased (which could be paid work or voluntary activity)
setting of their students as a central component (and knowledgezbase) of a
particular research project. Given that the traditional Ph.D. has normally been
designed for those seeking a career in academic teaching and research, the
professional doctorate is an alternative which offers advanced training for a
wider range of career paths, whilst retaining an explicit research focus directed
towardsenE AT AET C OOAE bD@geBbeQdhriddrstadding Aslore
O OOAA DPOOO EOh O) Atenddd Ao d&édb EofedsibrialAl 0 E $
researchers then the professional doctorate appears to be designed to develop
researching professionalsg82o

4EOOh OEA DPOT ZAOGOGET T Al AT AOT OAOA AAAOAOGOAL
working context, and seeks to extend and deepen their understanding of, and
critical enquiry into, such issues in the light of academic knowledge. A profess-

ional doctorate works from practice to theory to practice. It is therefore
important to differentiate it from the traditional PhD, which tends to take a more
theoretical overview of the discipline. However, professional doctoral research

can still constitute an original contribution to knowledge (conventionally, one of

the chief criteria for evaluating the quality of doctoral research), but it may have

wider impact than a traditional the'sig, ip thgt it seeks to effect changes within the

ings of best practice within that work context, and to enhance the candiA AOA & O
individual and professional growth and development.

In terms of format, professional doctorates may comprise substantial taught ele-
ments, or be delivered in a structured fashion through seminars, masterzclasses
or colloquia. They may entail substantial qualitative research in the field; and
they tend to be assessed through the submission of a research portfolio, com-
prising a series of short assignments, plus a long dissertation.

2 T.Bourner, R. Bowc‘ien&StC)’A’O,CA) B A E}T C ﬁ, i 60O £A QC')\IEAp'kn@r\uéf)‘fRe-$ T A CA),'I'AC‘),A O0AOq
searchEl ¢ 001 £AAOOEIT 1T Al 06 EI 48 Néwbhddctibr@mPréd8 +AOU O $8
fessional Higher EducatiofBuckingham: Open University Press, 2000), 2147225, p. 219.

13
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I1.2 Aims and Learning Outcomes of the DPT Programme

11.2.1 Aims of the Programme

1 To assist in the continuing personal and professional development of
reflective practitioners across a range of contexts and institutions and
contribute to the development of competencies in a range of professional
occupations as priests/ministers, counsellors, community workers,
managers, etc.

1 To provide a structured programme of action/reflection on practice at an
advanced level, contributing substantially to the development of new
techniques, ideas, or approaches;

1 To provide participants with opportunities to deepen knowledge and
understanding of the theological dimensions of their professional and/or
voluntary practice;

1 To generate new perspectives, data, paradigms in the engagement
between religious, ethical and spiritual worldzviews and a range of
professional and practical contexts.

11.2.2 Learning Outcomes of the Programme

Successful candidates for the degree of Professional Doctorate will be expected
to demonstrate:

1. the systematic acquisition and understanding of a substantial body of
knowledge and understanding which is at the forefront of the academic
discipline of practical theology and/or area of professional practice;

2. the ability to conduct original research or other advanced scholarship
which is of a quality to satisfy peer review, extend the forefront of the
discipline, and merit publication;

3. the ability to integrate theoretical and professionalzpractical
perspectives, knowledge and understanding in such a way as to generate
mutual critique, and reformulation of theory and of professional practice;

4. the general ability to conceptualise, design and implement a project for
the generation of new knowledge, applications or understanding which
are at the forefront of the discipline or area of theological, institutional or
professional practice, and to adjust the project design in the light of peer
review, evaluation or new information;

14



5. a detailed understanding of applicable techniques for original research,
effective communication, critical and independent reasoning appropriate
to advanced academic enquiry.

6. the qualities and transferable skills necessary for employment requiring
the exercise of personal responsibility and largely autonomous initiative
in complex and unpredictable situations, in professional/institutional or
equivalent environments.

7. the ability to work collaboratively with others in problemzsolving,
clarifying of key concepts, designing and implementing shared research
projects and communicating their findings clearly and effectively.

15
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1.3 Programme Structure

The programme will be taken in two parts:

1.3.1 Part 1? Action-Research Portfolio

(3 years part time or 2 years full time)

13.1.1Unit1» O+AU 61 EAAOCG , EOAOAODOOA 2AOEAX
(Year 1 part time/Year 1 full time)

The aim of this unit is to offer a foundation in the field of practical theology, by
introducing participants to debates, methods and writers in the discipline. You
will be expected to:

1 Conduct a literature review (totalling 12,000 words) in the field of
practical theology in a way that demonstrates a critical understanding of
the state of scholarly debate within the broad field of practical theology
and/or one of its key sub-disciplines;

1 Begin to make connections between various scholars and your own
emergent area of research.

[1.3.1.2 Unit 2 2 Publishable Article
(Year 2 part time/Year 1 full time)

The overall aim of this unit is to examine the elements and stages involved in
publishing aspects of your research.

You will be asked to:

9 Select a topic of research suitable to the production of a 6,000z8,000
word research report or article in a significant area of the academic
discipline of practical theology and or/area of professional practice

1 Demonstrate through the exploration of that topic a capacity for
independent, original and in depth thinking

Relate that topic to appropriate context(s) of practice

Present the findings of that research in a clearly structured and coherent
form, and in clear written English, correctly edited, and presented
according to accepted scholarly conventions for research presentation
and publication

16



[.3.1.3 Unit 372 Establishing advanced research practice in Practical Theology

(Year 3 part time/Year 2 full time)

I. Research Proposal

In this part of the unit, you will be invited to develop a research proposal (5,000Z
6,000 words) for an advanced piece of research in the field of practical theology
that demonstrates a sophisticated understanding of the issues, questions and
methods that are particularly relevant to the context and performance that you
wish to study in Part II.

This research proposal should:

1 identify a clear context, focus and question for the proposed research
project, giving a wellOODDBT OOAA OAOQEITT AT A &I O OEA
usefulness and originality
1 demonstrate a critical understanding of the relationship between your
core research question/objectives, your methodology (especially research
design and data gathering), and the interpretation of that evidence and
your thesis, or conclusions advanced.

9 In the case of qualitative, action-research or fieldwork, identify resources
needed to complete this project, a plan of how these resources can be
accessed and a realistic timetable for the completion of the project.

ii. Reflectire Practice

You will also be asked to reflect critically on your own development as a
researcher and practitioner in practical theology by submitting a critical account
of some aspect of your professional practice using elements of your Research Log
& Learning Journal (totalling 5,00076,000 words).

Your account should focus on the following three questions:
1. (I x EAOGA ) AEATCAA A0 A OOAOGAAOAEET G
undertaking this programme?

2. How has my understanding of my own professional field or context
changed as a result of my research?

3. How does my continuing professional development and research engage
with existing scholarly debates, both in the theological literature and/or
material on research methods, action-research or professional
development? What themes/aspects of my journaling speak to the wider
scholarly constituency and why?

17



11.3.2 Part 22 Research Dissertation
(Years 4 & 5 part time or Year 3 full time)

A thesis (40,000745,000 words), which will contain the following elements:

9 Presentation of your research, indicating how it may be evaluated as an
original contribution to the discipline of Practical Theology

Extended theological reflection on practice

A critical evaluation of the contribution which this research makes to your
context of professional practice

9 Further critical account and analysis of your own intellectual and
professional development during the course of the research

|
I1.4 Introduction to PracticezBased Research

11.4.1 About PracticezBased Research

On the professional doctorate in practical theology, we will be using .
enquiryzbased learning as a way o&£ &£ OOAOET ¢ Al zBa@HI O 1T £ C

OAOGAAOAES Ai 11 C®GédherBhA00 EppliedniodeoOldowledge, X )
xEEAE OAAZI AAOO A DPAOOAOI 1T £ OOEAT OUd Ol Of
ET AOGAOEOA 11T AAT 1T &£ ObOA A WHichA yobr proféssioDE AT OUS

context is synthesised with scholarship in the field to generate the research
questions and evidence. This means that we encourage you to see your own

POAAOGEAAR AIT1TCOEAA OEA 11T OA AT TOAT OETTAI
primary source upon which to draw. Candidates use forms of qualitative and

action-OAOAAOAE A O OEAEO OAOAAOAERh EIT xEEAE /
with more theoretical and theological frameworks.

Whereas traditional PhD research is evaluated in terms of its capacity to

OADOAOGAT O OAT 1T OECGET AI férdfote préfdsidhal 1
AT AOT OAOAOG OAT A O1 AOOEAOI AGA A OOOEAT CO
enhancement of best practice and institutional culture are rated as further

criteria for assessing excellence:

Academic Institutional

Professional /Personal Development

18



11.4.2 EnquiryzBased Learning

The Doctor of Practical Theology programme has greatly benefitted from its

collaboration with OE A 51 E OchtdeOdf Extefldbce for EnquiryzBased

Learning (CEEBL), and we draw on many of the principles of EBL in our sessions.
ButwhatisOAT NABROB A 1 AAOT ET Coe

A simple definition of enquiryzbased learning is to say that it is an approach
AEAOAAOAOEOAA AU OiI AAOTET ¢ OEOI OGCE AT ET Cd¢
learning, by engaging with case studies or scenarios that call for sustained

analysis and enquiry.

The work is very studentzcentred, since participants in EBL direct their own lines

of enquiry and identify suitable methods and data. The process of enquiry

encourages participants to draw on prior knowledge and experience; and since

i ATU T £ OEA AGAOAEOAO AOA AOAxT &EOT 1 OOAAI
to the demands of their own contexts and professional commitments.

+AET AT A /6217 OOEA | qofkayrctaradesAids DEBEEU A 1T O AAO

T O%Il CA CAwitha @mplex problem or scenario 7 that is sufficiently
openzended to allow a variety of responses or solutions.

Students direct the lines of enquiry and the methods employed.

9 The enquiry requires students to draw on existing knowledge and to
identify their required learning needs.

9 Tasks stimulate curiosity in the students, encouraging them to actively
explore and seek out new evidence.

1 Responsibility falls to the student for analysing and presenting that
evidence in appropriate ways and in support of their own response to the
pol Al Ai 86 | +AET O /821 OOEAh ¢mnntd c¢Q

Throughout your doctoral study, you will be encouraged to participate in

exercises such as case studies, problemzbased workshops and action-research
AAOAEOAO xEEAE xEI 1T AT AAIT A Ui 6 O OEAODPAI
identifying research questions, problemgzsolving, research design and
implementation, and communicating your research findings to others.

11.4.3 EnquiryzBased Learning Resources

I1.4.2.1 University of Manchester Resources

G University of Manchester CEEBL website

http://www.campus.manchester.ac.uk/ceebl/ebl/
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http://www.campus.manchester.ac.uk/ceebl/resources/
Further Enquiry-Based Learning Resources
http: //www.campus.manchester.ac.uk/ceebl/resources/
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in Learning Based on the Process of Hirg, Conference Proceedings,
Curriculum Innovation (Manchester: University of Manchester, September

2003), 77784.

http: //www.intranet.man.ac.uk/rsd/ci/ebl/cproceed.pdf

.8 *AAEOI 1h O, AGBAEIN®]I AAOA Althafiiativel NOEOUG |
Curriculum Working Paper (2003).

http: //www.imaginativecurriculum.net/

J. Moon, Reflection in Learning and Professional Developméinténdon: Kogan
Page, 1999)

M. SavinzBaden, Facilitating ProblenyBased Learning: Illurmating
PerspectivegMaidenhead: Society for Research into Higher Education &
Open University Press, 2003)

I1.4.2.3 Further Web zBased Resources

o)

o)

()

A range of resources on processes of learning based on inquiry from

McMaster University (Includes case study material)
http://www.mcmaster.ca/cll/inquiry/inquiry.resources.htm

Managing vour research project: advice for students on the management of a

research project from Loughborough University
http://www.lboro.ac.uk/service/sd/myrp/myrpztitle.html

A 'howztozdo it' guide to problemzbased learning for students and tutors: a
guide to problemzbased learning in eight steps, developed at the University of

Manchester.
http://www.parable.man.ac.uk/

Learning based on the process of enquiry: resources developed during the
LTSN Generic Centrezfunded programme of staff development on EBL that

helps to underpin this curriculum guide. (Includes case study material.)
http://www.intranet.man.ac.uk/rsd/ci/ebl/
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G Learning based on the process of enquiry: conference proceedings:
proceedings of the conference that completed the above staff development
programme on EBL, including further case study material.

http://www.intranet.man.ac.uk/rsd/ci/ebl/cproceed.pdf

The Doctor of Practical Theology programme is designed to be undertaken over
576 years partztime, or 3 years fullztime.

For partztime students, we will expect you to set aside around 678 hours for
independent work per week. That will include research and reading, and
maintaining a regular research journal.

In addition, you will be assigned a personal supervisor, who will want to see you
approximately six times per academic year.

You will also receive support via the regular DPT 48Zhour residential seminars.
These meet three times a year, normally from Thursday lunchtimes to Saturday
lunchtimes.
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11.6 Journalling

11.6.1 About Journalling

Journalling, or the keeping of diaries, daybooks, other regular records, is a
very common activity in many different contexts. We may associate it with the
revelations of literary, political or historical figures such as Samuel Pepys or
Alan Clark, but it has become widely used in various forms of education and
research as well (Moon, 1999, esp. Chapter 15). Nor should it be forgotten that
the practice of journalling has been central to the religious life, as a means of
spiritual growth and formation or a didactic tool to others (Graham, Walton &
Ward, 2005; 2007, Chapter 1).

11.6.1.1 Journalling in Academic and Professional Development

1 It is common for researchers to keep research diaries, especially in
ethnographic (or participantzobservation) fieldwork.

1 Many forms of professional training (such as social work, health care or
psychotherapy) require journalling in order to foster an integration of
theory and practice.

1 Increasingly, students will be asked to keep and submit a journal in order
to assist their learning and to provide a record of work and progress.

11.6.1.2 Why Journalling?

Journalling provides a comprehensive means of recording the work and
I AAOTET ¢ OEAO EAO OAEAT bl AAAN thrk
critically; develop their writing skills and fluency of expression; and stimulate
reflection on the learning process. By encouraging you to record weekzbyz
week your engagement with the range of sources and resources you have
encountered on this course and more widely, it provides a foundation for the
programme as a whole.

11.6.1.3 Jaurnalling Terminology

1 Diary: daily record of events and activities in which observations, feelings
or reflections may be represented. Often content is private, even encoded.

1 Log: often highly structured, a digest of information or operations, such as
the trajectory of a ship or list of medication prescribed in a hospital ward.
Often intended for external scrutiny and inspection.

1 Journal: regular record of activities, observations and proceedings which
may include an element of interpretation and reflection. May be
AT T £ZEAAT OEAlT 1T O TPAT N 1O I AU A& Oi
based.
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11.6.2 The Learning Journal

16217EAO0 EO A JumAAOT ET Co

A Learning Journal is a reflective diary in which you record your thoughts and
questions on your dayztozday work, plus research, reading and other activities
you undertake for the DPT.

02 A £l AiA Ofbrin lofdintellectual processing with the purpose of reorgan-
Ising ideas and creating new meaning. Reflection involves relating ideas to
each other, experimenting, exploring, reinterpreting from different points of
view, theorising and linking theory and practice. Effective reflection enables
you to step back from a situation or text and consider alternative interpretations.

9 The Learning Journal provides an ideal opportunity for you to integrate
everyday experience with theoretical perspectives and undertake
critical and systematic reflection on practice, which is very important
on this course.

9 Journal writing helps you to focus and order your thoughts in a way
that is impossible to achieve while you are listening to a lecture and o
OAEET ¢ 11 O0A0G8 )OO EO OEOO AAI OO i1 OEI C £
91 It encourages you to develop critical thinking and a questioning
attitude which is required for academic excellence.

1 It encourages independent and selfzdirected learning in preparation
for your dissertation. It also enables you to try out new ideas and refine
them in a nogzrisk environment before submitting work for final
assessment.

1 Reflective writing and thinking also makes you aware of your achieve-
ments of learning when you go back over earlier work and review
thoughts and ideas as they begin to emerge and mature. Such a process of
reviewing can help to frame new questions or gain a greater critical
understanding for yourself.

1 Many people also find that journalling helps them practise the skills of
good writing and clear expression, by being an interim space between
raw notes and polished academic prose.

1 Finally, the writing of a Learning Journal should make you aware of the
learning process itself and how you learn. This helps you to identify
strengths and weaknesses in your approach to learning.
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11.6.2.2 Writing an Effective Learning Journal

Overall, you must place emphasis on taking responsibility for your own learning
by using the Journal process to synthesise a range of different sources into your
i xi AEOOETI AOEOA PAOODPAAOEOA8 /T A xAU 1T &£ AD
I AAOT AA BO{HEAGE EFD® 6AE £FEAOATAG ¢ EOT IOx EADAGERA
I AAOOOAO OAUed 1 O AOAY ODG EAGO Al GBOAITAEE OA AGAG
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You could adopt a fourzfold approach to each journal entry, modelled for o
AGAIl DT A 11T S$AOCEA +11 Aal®e %@DAOEAT OEAT , AAOI
Concrete
Experience
(doing/having an experience)
Active Reflective
Experimentation Observation
(planning/trying out (reviewing/reflecting
what you have learned) on the experience)

Abstract
Conceptualisation
(concluding/learning

from the experience)

G $AOEA +11A80 %@DAOEAT OEAT , AAOT ET ¢ #UAI A

http: //www.learningandteaching.info/learning/experience.htm

Alternatively:

Education for Ministry, Univers ity of the South, Sewanee, TX
Format for Theological Reflection

Identifying : nature of text or activity; background to sources consulted; genre of litera-
ture; outline of main topics covered

Exploringd, CAOOET ¢ OO1 AAO OEA OEfthedes ér Agubldnt® O] O1 OOAAT
considering the perspective and values of authors

Conrlecting: finding resonances and links with other parts of the course; integrating
OAAAAART EAG AEOAT OOOA xEOE xEAAO AAAAoAt
Applyingd, AOEET ch O7EAO EAOA rpdsihoA?Odhdk dppod- N AOGO EO A
tunities or lines of enquiry does it suggest next?

GO0&l OIT AO A1 O 4EAT1 T CEAAI 2A&AI AACET T 6h %AOA
South, Sewanee, TX
http://www.sewanee.edu/EFM/index.htm

26


http://www.learningandteaching.info/learning/experience.htm
http://www.sewanee.edu/EFM/index.htm
http://www.sewanee.edu/EFM/index.htm

You need to give yourself time to do your journalling on a regular basis. The
Learning Journal should show clearly how you have sustained and developed
your thinking over the duration of the course as you have gone along. There is
no point in writing your entries the night before the assignment is due!

Finally, you need to give yourself the space to experiment with ideas. Your
Learning Journal could be a way of deepening your understanding of theories
and issues relevant to your research, and enable you to make links between
sources and across topics, to raise your own questions and suggest further
avenues of exploration, as well as fostering skills and habits of independent
research.

11.6.3 Further Reading on Journalling

¢ LOAOGOEI 1 O A1 O OEA O2AOAAOAEEI C 001 AAOOET I

Researching Professional.doc

G. Bolton, Reflective Practice: Writing and Professional DevelopmefRaul
Chapman, 2001).

. $8 "1 O6AR O50EI C  *1 601 Al 7OEOQOEiINew Of %l E
Directions for Adult and Continuing Educatiof0 (2001),9717.

Journalling_Reflection.pdf

J. Moon, Reflection in Learning and Professional Developmefiogan Page,
1999), especially Chapter 15.

E. Graham, H. Walton and F. Ward, Theological Reflection: Methog§London:
SCM Press, 2005), chapter 1.

E. Graham, H. Walton and F. Ward, (eds), Theological Reflection: Sources,
(London: SCM Press, 2007), chapter 1.

D. Kolb, Experiential Learning: Experience as the Source of Learning and
Development(New Jersey: Prentice Hall, 1984).

F. Ward, LifezLong Learning (London: SCM Press, 2005).
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I1.7 Library of Articles, Papers and Presentations

11.7.1 Professional Doctorates

¢ -8 "ATTAOS O w8 ' OAEAIih O4EA 001 AAOOET T A
Devel~otzing fh? Rgsearghing Professional in Practical Theology in Higher
%A O A A Qdarhal di Adult Theological Educatiof.1 (2008), 33-51

ELG_PrDfinalJATE.pdf
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Philosophical and Religious Studies of the Higher Eation Academy 6/2

(2007), 557277

spring2007.pdf
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4 Ei A (AOIntgrhatioAa dJournal of Practical Theologyl0/1 (2006),
2937311

ijpt_10_2_298.pdf
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Studies in Higher Educatior26/1 (2001), 65z83.

A. McVicar, W. Caan, D. Hillier, C. Munn” EAAET COh 38 2AIi1T1 0O 28
Shared Experience: an Interdisciplinary Professional Doctorate in Health and

317 AEAIT Inmbvatddsdin Education and Teaching International3/3

(2006), 2117222.
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Studies in Higher Educatiqr28/3 (2003), 279791.
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Green, ed., Supervising Postgraduate Resear¢Melbourne: RMIT, 2005) 1067

122.

Nancy-Jane Lee, Achieving Your Professional Doctorate: A Handbp®Rpen
University Press, 2009).
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11.7.2 Practice-Based Research and Enquiry-Based Learning

D. Boud, ed., Problengbased learning in education for the professigiiSydney:
Higher Education Research and Development Society of Australia, 1985).

48 "1 001 AOh 38 /86(AOCAdAT OBAROCARBAAOADIDA
Bourner, T. Katz & D. Watson, (eds), New Directions in Professional Higher
Education(Buckingham: Open University, 2000), 226z237.
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#1171 OET ¢ KutsA EducatiodTddgy20 (2000), 365772.
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I11. Supervision
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I11.1 Supervisory Guidelines

There are essential responsibilities of doctoral supervision that must be adhered
to across the University. The responsibilities of staff and students involved in the
supervisory relationship are spelt out in the sections below.

For further information, please see:
G Frequently Asked Questions for Supervisors and Students (Faculty of

Humanities)

http: //www.humanities.manchester.ac.uk/humnet/acaserv/pgresearch/staffandsupervisorfaqs/

¢, Policy on Supervision of Postgraduate Research Degrees September 2007
p-supervision.pdf

I11.1.1 Supervisory Teams

When you register for the DPT you will be assigned a Supervisory Team,
normally consisting of three people: your main supervisor, who has
responsibility for agreeing a suitable programme of research work with you and
overseeing its progress, and one or more academic colleagues who act as coz
supervisor(s). A third member of staff (normally the DPT Programme Director)
will act as advisor.

The main supervisor takes full responsibility for the overall management and
AEOAAOQEI T 1T £ OE Apro@dh®d iA laddiicd to @QdndhitAativA E

EOOOAO OAI AOETI ¢ Oi OEA OOOAAT 060 OACEOOOAOD
involved in the final examination.

The cozsupervisor will normally be appointed to contribute their specific
expertise in assisting the main supervisor throughout the development of your
research programme and may act as a supervisor of sections of work in progress
in consultation with the main supervisor. The cozsupervisor may be required to
offer specialist advice or to provide continuity of supervision when the main
supervisor is absent from the University, in addition to providing you with a
second opinion on research matters.

For candidates enrolled on a professional doctorate, this system enables a
breadth of expertise to be brought to bear upon the supervision process: for
example, your main supervisor may be based in an academic institution, whilst
your coZsupervisor may be a specialist practitioner in the field.

The advisor maintains a level of independence from the supervisory team and
their main role is to provide pastoral support to the student and to monitor their
progress, providing advice accordingly. If the student has any difficulties that
he/she would prefer to discuss with someone other than their supervisor, they
can approach their advisor in the first instance.
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You should aim to meet your main supervisor every 678 weeks. The structure of
the academic year set out in 1.3 and II1.3 provides a framework for the timing of
these meetings in relation to the residential seminars.

The Supervisory Team will meet once a year to discuss student progress and
assessment. (See VI.2.3 for guidelines.)

I11.1.2 Appointment of Supervisors

All staff under consideration for appointment as supervisor must fulfil the
following criteria:

a)

b)

g)

h)

Main supervisors must have gained a doctoral degree, or have equivalent
experience of research, and be practising researchers.

Main supervisors should be fullztime employees of the University or its
partner (validated) institutions. Cozsupervisors are normally fullz or
partztime staff members of the University, or, exceptionally, members of
one of the other Higher Education Institutions in the UK involved in the
Doctor of Practical Theology scheme.

Any member of staff on their probationary period or who is currently
registered for a higher degree of University will not be appointed as main
supervisor but may be appointed a member of the supervisory team.

Main supervisors should have at least three years teaching or research
experience.

Supervision should be provided by stgff demonstrably active in research
AT A xEOE A OAOAAOAE EIT OAOAOO AI
proposed research programme.

Visiting professors, fellows or retired members of staff may be appointed
as members of the supervisory team.

Any member of staff acting for the first time as a supervisor will not
normally be appointed as main supervisor but may be appointed as a
member of the supervisory team.

Where a collaborative agreement is in place with an external organisation
(such as another HEI involved in the delivery of the DPT programme), the
collaborating supervisor is expected to have comparable research
experience as the University of Manchester supervisor and should fulfil
the same selection criteria that are applied to the appointment of
supervisors at the University of Manchester.
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I11.1.3 Procedure for the Appointment of Supervisors

1 Each candidate will be given the opportunity of discussing the selection of
supervisors after consultation with the Programme Director. This will
normally take place as part of the application process.

1 The appointment of a supervisory team will normally be finalised by
initial registration.

1 Members of staff appointed as main supervisors need to be available for
the full duration of the candidAOAG6 O OAOAAOAE AACOAAsS8
University/School cannot guarantee continuity with a particular
supervisor throughout the full duration of any postgraduate degree.

T )0 EO OEA 51 EOAOOEOUSO OAODPI T OEAEI EOU
supervises more research students then his/her experience and
commitments justify.

1 All newly appointed members of staff with responsibility for supervision,
and existing members of staff that take on their first supervisory role, are
required to attend the University and/or Faculty programme of
development for new supervisors. Experienced supervisors are expected
to undertake continuing professional development in relation to their
supervisory role on a regular basis.

9 If the initial allocation of supervisor is later identified as being
inappropriate, a change of supervisor may be permitted. For the Doctor of
Practical Theology, the composition of the Supervisory Team will also be
reviewed at the point of transition from Part I to Part I], i.e. at the transfer
to the dissertation.

1 Appointment as main supervisor will cease if the appointee ceases to hold
an appointment at the University. If the main supervisor retires or
AAAT I A0 Al EITT OAOU 1 AIi AARO T &£ OOAEE AO
programme, they can, however, continue to undertake a supervisory role
as cozsupervisor within the supervisory team, but a new main supervisor
should be appointed.
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I11.1.4 Supervision Responsibilities

A good relationship between research student and supervisor is a vital factor in

succesOEOTI 1T U AT i Bl AOET ¢ A OAOGAAOAE DOl COAI I A
therefore essential to clarify and negotiate/re-negotiate expectations of student

and supervisor from time to time. Below are some of the guidelines,3 but it is

important to note that the aim of this agreement is not to prescribe the way in

which you must work, but simply to establish some basic groundzrules to ensure

that the relationship between you and members of your supervisory team

develops smoothly. The student-supervisor relationship is, inevitably a changing

one, so these expectations should be adapted accordingly as your research

develops and you become more independent in your study.

I11.1.4.1 Responsibilities of the Main Supervisor

A supervisor can be expected to:

Guide and advise on the research project

Meet with the student as appropriate. University guidelines advise full-

time students and supervisors to meet every fortnight during academic

semesters (although this may become less frequent as your research

progresses) and part-time students to meet once a month.

Ensure the student is aware of the requirements for progression

Help the student solve any problems within the

School/Faculty/University

Monitor progress towards submitting work in the required time

Give feedback on work, usually within two weeks as far as possible

Discuss the role of appropriate conferences and other professional

networks.

1 Advise on publishing in peer-reviewed journals and preparing and
submitting papers

9 Help prepare for the oral examination.

1
1

= =4

= =4 =

3 For a more detailed list please see:

¢, Policy on Supervision of Postgraduate Research Degrees September 2007
p-supervision.pdf
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[11.1.4.2 Responsibilities of the Student

As a student you can be expected to:

9 Accept responsibility for your own research activity and learning,
including informing your supervisor if you are experiencing difficulties. If
it is not possible to raise difficulties with your supervisor you should
consider talking either to your co-supervisor or to your adviser

1 Undertake the Skills Audit annually and attend appropriate training

programmes including research methods training [and DPT residentials]

in accordance with University regulations

Discuss your progress with your supervisor regularly

Seek permission for any periods of absence from the University aside

from normal holidays

Keep a record of all supervisory meetings

Keep a record of training and skills development

Agree deadlines with the supervisor for the submission of written work

and maintain progress in accordance with the deadlines agreed

9 Make every effort to submit assignments at the appropriate time

E

E

Your supervisory team/panel is made up of at least a main supervisor and a co-
supervisor. While much of your supervision and contact will be with the main
supervisor, it is beneficial to know the responsibilities of the co-supervisor.

I11.1.4.3 Responsibilities of the Supervisory Team

Co-supervisors can be expected to:

I Be available to the student for consultation and advice on academic
matters relating to the programme.

Meet with the student at least twice a year as part of formal review
Make themselves fully aware of the research programme that has been
agreed between the student and the main supervisor.

T
T

I11.1.4.4 Responsibilities of the Advisor/Programme Director

9 To provide pastoral and academic support to the student and monitor
their progress, providing advice accordingly.

9 Beapoint of contact for the student if the supervisor/student
relationship breaks down.

Where the student/supervisor relationship breaks down, the advisor should be
consulted initially and every attempt should be made to resolve issues involved
at School/Faculty level. The advisor should be able to advise the student and
consult with the Director of Postgraduate Education in the School of Arts,
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complaints and appeals policies should a solution not be found at School or
Faculty level.

[11.1.4.5 Changing Supervisors

Schools cannot guarantee that students will be able to work with a particular
supervisor or that they will have the same supervisor for the duration of their
research programme, but will endeavour to ensure continuity wherever possible
and make arrangements as necessary.

If the initial allocation of supervisor is inappropriate, if the student transfers to

z A s oA o~ A s A .
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expertise, a change of supervisor may be requested by the student or supervisor
through the advisor/Programme Director or his/her nominee. Every effort will
be made to find a replacement supervisor with experience of the thesis research
area.

If a change of supervisor is needed, then the student should discuss the options
with the advisor/PD and assess the most beneficial outcome for the student. The
advisor/PD may be able to identify and allocate a new permanent supervisor
with the appropriate academic background and supervisory experience.
Alternatively, if the original supervisor has moved to another institution they
may continue to supervise at a distance with support from a cozsupervisor at
this University.

I11.1.4.6 Absence of Supervisors

A situation can arise in which a supervisor retires, transfers to another
institution or is absent from the University for an extended period of time due to
illness, research leave or other reasons. Where the period of absence is less than
three months the cozsupervisor should normally assume responsibility for the
student until the main supervisor returns. Where the period of absence exceeds
three months, it is essential in these circumstances that alternative
arrangements are made in advance by the supervisory team, with the Head of
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protected. In all cases of research leave the Head of School should ensure that
either person on leave continues with their supervision duties or that
appropriate arrangements are made for a replacement.

If the main supervisor retires or becomes an honorary member of staff during
OEA DPAOET A dodbralprogrémA, féyGad ntinue to undertake a
supervisory role as cozsupervisor within the supervisory team, but a new main
supervisor must be appointed.
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I11.2 Keeping a Record of Supervisions

The University requires that each postgraduate student have a Personal
Development Plan (PDP). This plan must include some documented analysis and
reflection of each cal AEAAOASO 1T x1 OEEIT O ATA
continuous process and should be reviewed regularly.

On the DPT programme, this requirement is fulfilled by the practice of keeping a
Research Log and Learning Journahere you will record details of reading and
research undertaken, alongside an account of research training and critical
events in your professional practice. This is intended to present you with a
means to maintain regular habits of research and reflection as well as the basis of
integratE1 ¢ OOEAT OU8 xEOE ODPOAAOEAAS8 )
personal review to be undertaken individually and with your supervisor.

¢, Research supervision prozforma
Record_of Supervision.doc

|
111.3 Further Resources

¢, Policy on Supervision of Postgraduate Research Degrees September 2007
p-supervision.pdf

¢, Faculty of Humanities Postgraduate Research Handbook 2008-09
Faculty_PGR_Handbook_08-09.pdf

o)

Graduate Education website, School of Arts, Histories and Cultures
http://www.campus.manchester.ac.uk/researchoffice /graduate/

37

POl COAC

O Al Oi


Record_of_Supervision.doc
p-supervision.pdf
Faculty_PGR_Handbook_08-09.pdf
http://www.campus.manchester.ac.uk/researchoffice/graduate/

V. Residential Seminars and Summer School

Section map

IV.1 About the Residentials

IV.2 Related Documents
IV.2.1 Archive of Residential Programmes
IV.2.2 Archive of Samuel Ferguson Lectures from 2006
IV.2.3 Travel Directions and Accommodation
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IV.1 About the Residentials

Residentials 2008709
All at Chancellors HotelMoseley Road, Fallowfield
October 16-18, 2008
February 19-21, 2009
April 16-18, 2009 (Easter Day April 12)
Summer School 2008-09

July 16-18, 2009 (Ushaw Hall, Durham)

Being part of a cohort of other participants is a central part of the ethos of the
Doctor of Practical Theology. In addition to regular supervisions with a tutor, you
will therefore be expected to attend three residential sessions per year in
Manchester.

Sessions will include work on research skills and methodology, practical
exercises in enquiryzbased learning and lectures, seminars and studentzled
discussions.

Several recurrent themes will be addressed in these seminars:

T O+ AU 6 ttEading Sahificant themes, approaches and debates within
Practical Theology, historical and contemporary. These discussions will
help you in your work on the Literature Review portion of the portfolio.

T O04EA 2AA& AAOE G&AhisGtardAvll EdAresk tarfo@saspects
of the relationship between theory and practice. Guidance on keeping and
maintaining your research log and learning journal will feature
prominently here, as well as introductions to the (contested) activity of
OOEATIT T CEAAI OA&EI AAOGEI T 6 ET O0OOAAOQOEAAI 4

1 Research Methods z how to design and implement strategies for
gathering evidence, particularly qualitative data such as participantZ
observation, case studies, interviews, etc. This will be of relevance for
your research proposal, which focuses on the question of methodology.
We will also be looking at questions of research ethics: the protocols for
research with human subjects, as well as issues of confidentiality,
accountability, dissemination, etc.
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1 EnquiryzBased Learning z this approach to learning emphasises the
importance of learning through doing, through the use of realzlife

AGAl bl AO08 4EOI OCE AgAOAM®OR Ox IOOAGE 1ABDD

analysing and understanding our own research contexts, using case
studies and fieldwork, we will seek to develop skills of practicezbased
research.

1 Time Management 7 a perennial challenge!

There will be no tutorial costs for these residentials, although participants will
have to arrange their own overnight accommodation and pay for some meals.
Bed and Breakfast places have been reserved at Chancellors Conference Centre
and Hotel, Moseley Road, Fallowfield, at £50.00 per night for the three
residentials for 2008z09. Details of costs for the Summer School will be available
in due course.

|
IV.2 Related Documents

IV.2.1 Archive of Samuel Ferguson Lectures

¢, Anthony Reddie
Reddie_Ferguson_2007.pdf

¢, Stephen Pattison
Pattison_Ferguson_2008.doc

IV.2.2 Archive from Residential Programmes

¢, David Lyall from Summer School July 2007
Lyall_Reading.doc

IV.2.3 Travel Directions and Accommodation

¢, Map of the University campus

campusmap.pdf

¢, Map of Manchester City Centre
Manchester City Map.pdf

¢, Map of Fallowfield
fallowfield-map.pdf

¢, Bed and Breakfast Accommodation
HotelsBB.doc
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V. Study Skills and Research Training
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V.1 Rationale

Over the past decade, universities and funding councils have placed greater
emphasis on the need to provide structured forms of training in research
skills for doctoral students. Since September 2005 all PhD students in UK
Institutions have been required to undertake at least 2 weeks (70 hours) of
research training due to Higher Education Funding Council (HEFCE) and the
Quality Assurance Agency requirements, and this training should be recorded.
The Joint Statement of the Research Councils/Arts & Humanities Research
Council's Skills Training Requirements for Research Students outlines the skills a
research student should acquire in addition to their main area of research study.
These are backed by Government guidelines in response to the Roberts report,
newly published QAA guidelines (September 2004) and HEFCE guidance.

|
V.2 Research Training at Manchester for the Doctorate of

Practical Theology

In accordance with this, the University expects that fullztime PGR students will
spend a total of the equivalent of 70 hours each year (35 hours partztime) in
formal activities that develop your personal and professional skills. For students
enrolled on the Doctorate of Practical Theology, this time commitment will be
fulfilled by means of attendance at the three residential seminars plus the annual
summer school 7 a total of between 36 and 48 hours per year!

The residential training events are anticipated to provide the minimum time
required each year; however, depending on your prior level of competency and
the nature of your research, it may be desirable or even advantageous to
undertake additional training. It is therefore important to acquaint yourself with
other University provision aimed at MA and PhD students, who are expected to
participate in a range of induction programmes and to undertake skills training
courses, workshops and seminars at either discipline, School or Faculty level (see
below).

You should aim to undertake activities appropriate to your prior experience and
to the expectations of the DPT programme. Your initial online skills audit, plus
discussions with your supervisor and the Programme Director, should enable
you to identify areas for further development.

~ z
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Inevitably, students come into doctoral research with a range of prior skills and
experience, so any programme of research methods training cannot simply be
O1T T A  OE Urfe UsBEG® thékdfole @i ourages you to undertake what it
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undertaking a programme of research. It means you will not be expected to take

a standard set of training sessions, but, having analyzed your own particular

needs, to undergo specific courses and activities specific to your requirements.

As a candidate registered on the DPT, of course, you will be encouraged to
DPAOOEAEDAGRA CEIAGT A OGRIA O Aot ourGrdeAitoh a1 Ch A
duplicate the more generic study skills training already available within the

University at both Faculty and School level.

So at the beginning of your research, you should make sure to undertake the
online skills audit.

G Faculty of Humanities Postgraduate Skills Audit

http: //www.humanities.manchester.ac.uk/postgraduateskillsaudit/

(Apparently, it will only take you one hour to complete the audit). It asks you to
assess yourself in six key areas which have been derived from the list of
AT i pAOGAT AAOG ET OEA *TET O 2A0AA0AE #I
Faculty Postgraduate Research Student Handbook, 2008-09), and to think about
which aspects you need to develop over the forthcoming year.
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Some of the research training on offer centrally includes: Speed Reading,
Academic Writing, Using Powerpoint, Endnote and referencing, Giving a
Presentation, Writing for Publication as well as a range of language and IT
courses.

You may then like to discuss the outcome of your skills audit with your
supervisor. It should certainly form the basis of a note in your Research Log, and
possibly something to which you return on a regular basis as a matter of review.
As you undertake specific training events, these also should be kept as evidence
of achievement in your Research Log.

Whilst postgraduate research skills training is not prescriptive, therefore, you
are encouraged to improve and update your core skills in the most effective and
appropriate way, using a variety of opportunities both within the DPT
programme and the wider university.

V.2.2 Accessing Research Training Opportunities

V.2.21 Professional Doctorate Residentials (October, February, April)

Some of the topics we aim to address in the DPT residentials over the course of your
programme will include:

T Library induction

1 Information and Communication Technologies
1 EnquiryzBased Learning for the Professional Doctorate
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Research Ethics and Good Practice

Academic writing

Preparing your Research Log and Learning Journal
Theological Reflection

Making presentations

Getting Published

Time Management

Surviving the Viva

=4 =4 =8 =8 -8 A -8 -9

V.2.22 School of Arts, Histories and Cultures XKills Awareness
in Graduate Education (SAGE)

Postgraduate Training Officer, School of Arts Histories and Cultures
Mary Macfarlane, Room A20, Samuel Alexander Building

» Click here to email Mary Macfarlane

mary.macfarlane@manchester.ac.uk

Within the School of Arts, Histories and Cultures, the SAGE programme
(Skills Awareness for Graduate Education) is a more structured route, primarily
intended for MA students and those embarking on a career in postgraduate
research. All these activities are open to DPT students, although most of the events are
aimed at fulfilling the research training requirements for fullztime PhD students.

G Click here to visit the SAGE website

http: //www.arts.manchester.ac.uk/sage/

Workshops available through the SAGE programme

Workshops, presentations and visits covering a variety of topics are organised
throughout the year for both MA and PhD students. Sessions are based on the antici-
pated needs of postgraduates, but we are continually adding to the programme and
developing new sessions based on feedback and suggestions from students.

A range of elective workshops from the SAGE Programme will cover topics such as
academic writing style, using software programs, using libraries and archives, making
presentations, writing CVs.

G Details of training sessions in 2008709

http://www.arts.manchester.ac.uk/sage /phdprogramme/

G Booking for the intensive training weeks

http://www.arts.manchester.ac.uk/sage /training/
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V.2.2.3 Workshops from the Humanities Faculty Training Programme

The Faculty of Humanities Research Training Page provides a useful portal
into the range of activities on offer:

» (Click here to email Dr Julie Reeves, Humanities Research Training Officer

julie.reeves@manchester.ac.uk

G Faculty of Humanities Postgraduate Skills Audit

http: //www.humanities.manchester.ac.uk/postgraduateskillsaudit/

(0}

Faculty of Humanities Training webpage

http: //www.humanities.manchester.ac.uk/humnet/acaserv/pgresearch/training/

(0}

Postgraduate Research Office
http: //www.humanities.manchester.ac.uk/humnet/acaserv/pgresearch/training/

o>

The Faculty of Humanities provides further generic workshops on research skills,

career management, using software, making presentations and group dynamics, etc.
Click here for upztozdate information
http: //www.humanities.manchester.ac.uk/postgraduate

o>

Humanities Research Training Calendar

http: //www.humanities.manchester.ac.uk/humnet/

o>

Humanities Study Skills Resources
http: //www.humanities.manchester.ac.uk/studyskills

Academic Support

G For students whose first language is not English, courses in English language
proficiency

http: //www.langcent.manchester.ac.uk/

V.3 Other Research Seminars and Public Lectures of Interest
to Postgraduate Students

At Manchester, especially in Religions and Theology, we pride ourselves on our vibrant
research culture whereby students and staff can attend seminars and public lectures
across the breadth of the subject discipline. We would encourage you to attend as many
of these events as you can. Financial support may also be available for you to attend
conferences or seminars outside Manchester, especially if you are presenting a paper.

G Further details of events and activities in Religions and Theology
http://www.arts.manchester.ac.uk/mcpt/
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V.4 Keeping a Record of Research Training Activities

The SAGE programme provides a prozforma research training log to enable students to
keep a record of their total research training. You may like to download a copy of this
and adapt it for inclusion in your Research Log and Learning Journal: for details of
activities at Residentials, plus conferences, lectures and other events attended.

G Postgraduate Research Training Log prozforma
traininglog_SAHC.doc
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V1. Assessment and Progression
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V1.1 Assessment Procedures

In common with all other postgraduate research students, your progress will be
formally monitored on a regular basis. This assessment is more structured on the
DPT than many other programmes: for most candidates, this will take place on
an annual basis and be associated with the submission and assessment of
individual elements of the portfolio.

Further guidelines on presentation of assessed work are available in V1.4.
Details of assessment criteria for each element of the Part | Portfolio can be
found here.

They are closely related to the Aims, Learning Outcomes and Assessment tasks
for Part I and Part Il as set out in IL.2.

VI.1.1 Deadlines

All partztime candidates will normally submit their assignments for each portion
of Part I at the end of the academic year. The deadline for submission will be
published well in advance, but it will normally be the first Monday in July. Fullz
time candidates, and others undertaking forms of accelerated study, will be
informed of deadlines at the beginning of each academic year.

VI1.1.2 Assessment Process

There are two kinds of assessment: formative and summative. Formative
assessment does not contribute to your progression, but may be given informally
in response to oral or written presentations on your work throughout the course
of the academic year by your supervisors or in the context of residential
seminars. It is intended to give constructive feedback on work in progress and to
assist you to develop your work towards the final submission. You are
encouraged to make use of formative feedback for all aspects of your portfolio,
especially your Part I thesis.

Summative feedback will contain final evaluation of the work submitted, plus
constructive advice on how to make further improvement.

Once you have submitted your assignment for summative assessment, it will be
considered by two internal examiners